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_Educational research often defines_educational goals

narrowly by reading levels or Scholastic Apt1tude Test (SAT) scores
and equally narrowly correlates student success-'in these areas with

the content of the curriculum or time sSpent in learning. According to
Rutter et al.; secondary schools with a good ethos create students

"who perform well according to cognitive, affective and behavioral

measures, while schools with a poor ethos Create the reverse. 1n

their study of secondary schooling, "Fifteer Thousand Hours," Rutter

and his associates found a cluster of fhctors that promote a good

secondary school ethos: (1) student-student and student-teacher

cohgsion; (2) a strong academic emphasis; (3) high teacher

expectations; (4) positive attitudes toward students; (5) stress on

pos1t1ve rewards; and (6) consistent and shared values and standards.

Points from several studies are referred to, and references are

provided 1n th1s two-page research svmmary. (Iw)
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Secondary School Ethos

<
~J d the Academic Sueeess of Urban Mmerlty Stuaents
M ! . . . : -
N\ ’ :
f\l' ) Edu;anon.ll rw.drc.h otlcn dchnc\ educitional L,o.nl\ narro“lv_ d;f[g[gq(, perspectives of thiese latter bodus of rdsearch Yet
£ by reading levels or SAT scores and equally narrowly correlates discrepancies can also be reconciled by using them to go bc10w the
m student success in these areas with the content of the curriculum surtace and uncover deeper commonalities.
or the tinie spent in !=arning. Even the “‘effective schoohng . .
« . literature has tended to.look only at student achicvement and to School Size and Student Cohesnon ' .
" relate it to a half-dozea school variables: a principal’s instruc- Several recent reviews of 4 wide variety of research on school
tional leadership, the e seachers’ positive expectations of their violence and the comprehensive high school assert the importance
-students, and so. forth- - . of school size in_contributing to a peaceful or discuptive aimos-
Although secondary schools are expected above all to preduce phere (4, 1,6). The rationale for most alternative schools, and the
academic achievegnent, they are also-meant to socidlize students— - major. evaluations of these programs reitcrate the doctrine that
to give them social values; morzlity and norms; to work with lhejxr small is peaceful, pafticularly for students who are likely to be
devefopmental potential in leading students away from an egocen- Elflljéinal (7. 9. Yel Rutter et al found school size lo b of little

.

ferentiafe and integraie a wide variety of experiende; and to im-

part vocational protncnenc1c‘§_~ﬁnd values,; including discipline;

tric view of the world and in teaching them the rgpacny to dif-

perserverance, punctuality, dnd pride in work (8)*. Moreover, rotating them from class to class each perlod Allowmg students
academic success in stixdents is clearly related to their behdvior in to remain together each day and through the high school years
other areas', their attitudes, and their emotions. Not surprisingly, prevenis the alienation that is common. to the large school and
recent evidence also suggests that schools that yield better ex- promotes student cohesion:

amination scores ulso foster better attitudes and bgt:av:or and. H

have lower delinquency rates among their students (12)

In fact; in_their important and careful study of secondary
schooling, Fifteen Thousand Hours. Ruittér and his associales
- point out that, when one looks at factors creating effective | <o

Wide Student Participation

€leariy the effects of size can be partly counlerbalanced by
t ctors that promete unity. One 3 s beeti

?Fh,"olﬁ,,‘,h?,‘?omb'"':d eftect of the many contribating variablesis is also evidence that panici'p"atio'n par[lcularly by margmal
much.greater than the sum of separaic, individual factors. The ﬁud}}ﬁls _declines. with school size. Although Gottfredson and
authoss eall this whole which is greater than the sum of its: parts Diiger {3) report little positive effect of-student participation in.
the school’s ethos. e decreasing school violance; Rutter et al. find the opposite to be
According to Rutter et al:; those secondary schools having a A trie. Their findings indicate that where a high proportion of
good ethos creatz students who perform well according ‘to students are given active roles in assemblies, schood meetings, and
cognitive, aftective~md behavioral measures; while schools with other positions of responsibility; and where teachers and Stadents * ¢
a poor cthos create the reverse. In -other WOTdS any one school shage extracurricular activities, the schools show better outcomes':
“has an ¢thos which lc.lds to or doesn’t lead 1o a gtncral\fUCLC“ in pupll behavior and examination success—that is; have.a better |

ool ethos. Rutter et al. hypothesize tha

dents creates better academic and social be

What comprises the ethos of an effective school? ' conﬁvfexsﬁgrusl and sets siandards of maturity as well as generates
“The work of Rutter et al: points to a cluster of factors in pro- more posmve amludes loward schoohng lhrough lhe mechamsm
mc...¢ a_good secondary school ethos; these mglugq student-
/ student and student-teacher cohesion; a strong academic empha- what lhey mean by student participation, they may have mcluoed
sis, high teacher expectations and positive attitudes toward their activities in the term that simply did not give stadents real respon- -

stadents; a stress on positive rewards; and consistent and shared . sibility, a genuine voice, or an authentic means of identification.

values and standards. While the authors stress the inter-

N dependence of these factors; their analysis corroborates in many Slrong Academlc Almosphere. High Expectations for Student

" tespects those variables isolated by the effective schooling ¢ Success; and a Stress on Positive Rewards .
literature as well as recent studies of comprehensive high schools, Rutter et al. point to the issue of what is taught and how it is
alternative schools; desegregated schools; and private schools: taught as essential to school ethos. In their findings—which are
Where discrepancies occur, the cause may be the narrow. orsimply strongly corroborated by most of the other secondary schooling

literdture as well as studies of effective schooling—a good school
"\lumbers in pnreniheses mdlcale referfnces. :

-

UD‘O‘&Q?OO

“PERMISSION TO REPRODUCE THIS i . . .
MATERIAL HAS BEEN GRANTED BY US DEPARTMENT OVFVEDVUCATION . R
NATIDNAL INST! OF EDUCATION - e
* - - — EDUCATI NAL RESDUHCES INFORMATIDN ' T
Y DI < i o CENTER {ERIC) . =
Crw ) F/q ?997614# Li Thus docun%‘m has been vepvod as .
froln the person or org

\) ‘ . - - TQIHEEDLLCAT'QB{A,LRESOURCéé D not necessanlv represent official NIE
E l C - . . INEARMATION CENTER (ERICY ™" < raproducnon quality. - posmon or policy.

ve been madg to improve

Aruitoxt provided by Eic:



rd

clhos is created. by a strong academic gtmosphere, high expecia-
tions tor student success, and a stress Zn positive rcwards” There
should_be vigorous lesson plans which allow little_wadste of time
and «eINit high performarce. standards: Homework should be
regular and consistent, and high standards should be used for
marking fwith grades not bunb uscd for dmuplmar\ purposcs)
Reactions to studenis'sgerformance should be immediate i
shoald stress its positive adfregls. Pumshmenl particularly whc.n it
is LO!‘POl"ll actuilly tends to be assou.ucd with poor dtiendance
and dehnqucncy -

-~

~
(;ﬁﬁsisa;n: and Shared ﬁuue; and Standards

lenu and drsuphnc- Thc. lhv.me of lhc need for leuv.s and sland-
ards is reiterated Qhroughout stadies of secondary schooling:
Alternative schools, which have grown out of perceived deficien-

cies in the ccmprehensrve high schoois; have been characterized

by conscious attempts to create more exp‘icrl and holistic goals

than are generally found in public high schoals (10)..
A recent study, 7C'athohc High Schools and Minority Students

-toward au(horuarran as welllas Lgahtarlan ends;-—tqward a racist

Zvision as well a,s@nc. of equality. The litcrature on public school
dcsegrcgnnoryadds a clarification aiid warning about the destroc-

-tive effects of a school which does not have both a uniform and -~

shared 5y5l/€m of values. prtfcrv.m standards for dlsaplrne and
suspensions; as well as practices*such as tracking and special
classes which resegregate minorities; or poorly planned busing
programs wigch bus only mrnorlly students and restrict their par-

ucrpau nin cxtr:u:urrrcular acnvmes all serve to dccrcase lhcrr

,
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=N
i =Nb

nlso/deslruulve to. whne students may be less |mmcd|alcly cvi-
dent, though clearly the arrogance bred from preference is not
co'nducm to a demoeratic, civie-minded society of adults.

/' Still, as Greeley's rcsearclf. as well as anothey recent study of
private, independent school_education by Coleman, et al. (2)
//make elear, legal mandates-and bureaucratic. aherauon,s are.no
. substitute for personal atiention and clear and strong beliefg apd
values:

Although the federal and local courts have. subjected
public sciiools o fiiferous Iegal strictiires to ensure la"Stcss over

the past fiflesn years; students in both Catholic and priv
pendent schools are miuch miore likely to see their schiools as fair

{5); also isolates the issue of values as particularly crucial in. 5
creating successful academic as well as disciplinary climates. 'than are public_school students. Yet in our pluralistic society, it is
Although part of the effectiveness of Catholic schools for these paiticularly lefICUII for d public school principal or teacher to.act
- students is attributed by the author to the higher quality of the with confidence in the area of beliefs and values. Although it is
\___instruction and the more effective discipline, thre influence of the both understandable and unfortunate; educators; out of fear of
celigious order per se, with its Self-conscious ideology and explicit disagreement and conflici, are too likely jo resort to mechanical
skstem of values, has an indépendent and direct effect on school solations, approaches which increase specialization and fragmen-

of ecllv_gubss . lauon and legalese S~
Clearly, strong values goals. and purposes can be directed —Carol Ascher. Ph.D.
) - ~ ;
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